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ABSTRACT 
This research aims to prove whether or not implementing story pyramid strategy is effective 
in improving writing skill in narrative text at the tenth grade students of SMA Negeri 3 Palu. 
This research applied quasi-experimental research design with two groups of experimental 
and control. The samples were selected by purposive sampling technique in which X MIA 8 
consisted of 26 students as the experimental group and X MIA 7 consisted of 28 students as 
the control group. The experimental group was given treatment by applying story pyramid 
strategy in teaching writing narrative text, while the control group was taught with general 
way as the teacher applies. The technique of data collection was a written test. The result of 
the data analysis shows that there is a significant difference between the result in the pretest 
and posttest. By applying 0.05 level of significance and 52 degree of freedom (df), it is found 
out that the value of t-counted is 5.82 and t-table is 2.008. The t-counted value is higher than 
the t-table value, which means that the research hypothesis is accepted. In other words, the 
implementation of story pyramid strategy is effective in improving writing narrative text. 
Keywords: Implementing, Writing, Narrative Text, Story Pyramid Strategy. 
Penelitian ini bertujuan untuk membuktikan apakah penerapan strategi piramida cerita 
efektif atau tidak dalam meningkatkan keterampilan menulis teks naratif siswa kelas X di 
SMA Negeri 3 Palu. Penelitian ini menggunakan desain penelitian eksperimen semu dimana 
sampel terdiri dari dua kelompok yaitu kelompok eksperimen dan kelompok kontrol. Sampel 
dipilih dengan teknik pengambilan sampel purposive dimana X MIA 8 terdiri dari 26 siswa 
sebagai kelompok eksperimen dan X MIA 7 terdiri dari 28 siswa sebagai kelompok kontrol. 
Kelompok eksperimen diberi perlakuan dengan menerapkan strategi piramida cerita dalam 
mengajar teks naratif, sedangkan kelompok kontrol diajarkan dengan cara umum sesuai 
dengan yang diterapkan guru. Teknik pengumpulan data adalah tes tertulis. Hasil analisis 
data menunjukkan bahwa ada perbedaan yang signifikan antara hasil dalam prates dan 
pascates. Dengan menerapkan tingkat signifikansi 0.05 dan 52 derajat kebebasan (df), 
diketahui bahwa nilai t-hitung adalah 5.82 dan t-tabel adalah 2.008. Nilai t-hitung lebih 
tinggi dari nilai t-tabel, yang berarti bahwa hipotesis penelitian diterima. Dengan kata lain, 
penerapan strategi piramida cerita efektif dalam meningkatkan penulisan teks naratif. 
Kata kunci: Penerapan, Menulis,Teks Naratif, Strategi Piramida Cerita. 
       
INTRODUCTION 
English is acknowledged as necessary 
language to enable the Indonesian community 
to involve in global communication. The 
students must be able to understand all skills 
in learning English. There are four skills in 
learning English, namely listening, speaking, 
reading, and writing. These four skills are 
classified into two categories. Listening and 
reading belong to receptive skills which the 
user of language requires to receive the spoken 
and written language. While, speaking and 
writing are productive skills which language 
users require the ability to produce languages 
b 
both spoken and written (Harmer, 1998:44). 
Writing is one of the language skills that used 
as indirect communication. It is the activity to 
express ideas, opinions, thoughts, and feelings 
in written form. In writing, there are several 
genres of text that each has main purpose. 
Writing is a skill in learning language that has 
a bundle of complex and integrated process 
which may not be easy (Alodwan and Ibnian: 
2014). Based on the 2013 curriculum, the 
students at the level of SMA/MA/SMK are 
required to be able to write some genre of text 
like narrative, procedure, recount, descriptive, 
and report. From this research, the researcher 
b 
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focused in narrative text Narrative text is 
imaginative story or personal experience in 
which contains a message or moral value for 
reader. A narrative text describes an event, 
feeling, or experience in story form or in the 
order the details of the event happened. This 
emphasizes that narrative prefer telling 
specific events or situation of specific object, 
rather than focusing on general. Therefore, 
general topic is seldom involved in narrative 
text as long as it does not really attract the 
readers, even sometimes it is boring. Narrative 
is one of the kinds of text that conveys 
information or story that makes the readers not 
only understand the content but also get moral 
value. The action, details, and dialogue put the 
readers in this seem and make it happen for 
them. Narrative deals with problematic events 
which lead to a crisis or turning point of some 
kind, which in turn finds a resolution. The 
writer usually uses one person point of view 
and it has beginning, climax, and ending 
which are gathered into the plot of the story. 
Furthermore, like other genres of text, 
narrative text has several purposes which are 
to amuse, entertain, gain, and hold the readers’ 
interest. Also, it has language feature and 
generic structure. Generic structure of 
narrative text covers orientation, evaluation, 
complication or problems, resolution, and also 
reorientation. Furthermore, language feature 
of narrative text covers the use of simple past 
tense, temporal conjunction, action verbs, and 
processes verbs. Clouse (2008) argues the 
logical arrangement of ideas and sentences in 
narrative text is constructed chronologically. It 
means that, in telling a story the students have 
to write the events, chronologically as well as 
they can.  
Many thoughts produced by the 
students should be shared optimally not only 
into oral, but also in written. Furthermore, 
based on the curriculum, it is clear that the 
students must be able to write an English text. 
Nevertheless, the students are expected to 
have good English writing performance. Then, 
several problems are found and become the 
obstruction in learning writing narrative text. 
The researcher found that there were some 
problems faced by students. First, the students 
got confused to start their writing. Actually, 
they knew or had some ideas of what they are 
going to write but they did not know how to 
put them into sentences or paragraphs. The 
ideas and sentences were not well organized. 
It means that many students still had 
difficulties in expressing their ideas in the 
written form .When they were asked to write a 
narrative text, most of them would only write 
some sentences which were even not related to 
each other. Second, the students made many 
mistakes in grammar. When they wrote 
sentence, they got difficulties in using in 
grammatical structure. Most of students did 
not know how to use correct simple past tense 
in narrative text. Third, the students made 
many errors in mechanics. When they wrote 
name of people or characters in narrative text, 
they did not put capital letters. As a result, 
most of their writing compositions were not 
well. Additionally, to solve those problems 
above, story pyramid is one of the strategies 
that can be used in teaching writing.  
Story pyramid strategy can improve 
students’ writing skill and influence them to 
become active in transferring their ideas into 
written form particularly in writing narrative 
text. Story pyramid include in graphic 
organizer strategy. This strategy is the kind of 
graphic organizer. Story pyramid strategy used 
a pyramid as the answer. The role is the 
students must organize the answer that use 
limited number of word in part one and re-
write the text in part two. In relation to this 
idea, Katherine (2010:210) states that story 
pyramid is the graphic organizer helps 
students organize story components, which 
makes it a useful prewriting tool. Model it 
through whole-group instruction. According to 
Puthota (2013), adds that students have to fill 
out the pyramid using the information 
requested. By using important information 
likes the main character, the setting, the major 
events in the plot, and solution of the story. It 
becomes their guide to write a narrative text 
Furthermore, the students will analyze the text 
from the easy one to the difficult one and 
know about the structure of the story. Because 
of that story pyramid strategy helps the teacher 
in teaching writing particularly in narrative 
text. This strategy consists of 8 questions or 
instructions to guide the students in writing 
narrative text which related to the generic 
structure of narrative text. In other words, it 
can help students to generate more. There are  
some procedures of teaching writing narrative 
text by implementing Story Pyramid Strategy. 
First, teacher explains how to organize 
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narrative text. Second, teacher explains about 
the concept of story pyramid strategy which 
has 8 instructions. Third, the students discuss 
about the generic structure and language 
feature of narrative text. Fourth, the students 
fill the story pyramid format. Fifth, the 
students develop the story pyramid together. 
Sixth, the students to check the errors in the 
narrative text. Seventh, teacher gives a topic of 
narrative text. Eigth, the students make a new 
story pyramid format. Ninth, the students 
develop their story pyramid format. 
In addition, according Dwilkhaira 
(2014), story pyramid strategy provides some 
benefits to the students in learning writing. 
First, story pyramid is uniquely successful in 
assisting students’ skill in understanding text. 
Second, students may work collaboratively or 
individually to finish tasks. Third, students 
will clearly understand the text given since 
they will describe the important point by using 
the pyramid. Fourth, story pyramid helps 
students pinpoint important parts of a story 
and describe the important point using a 
limited amount of words  
 
METHOD 
The researcher applied quasi-
experimental research design. Therefore, the 
researcher employed experimental and control 
groups. Furthermore, the groups were not 
randomly chosen, but they were taken from 
the existing classes by looking at the same 
condition and situation. Moreover, in quasi-
experimental design, both groups were applied 
both pretest and posttest. However, the 
treatment was given only to the experimental 
group. The research used a design proposed by 
Cohen, Manion, and Morrison (2007:283) 
below: 
 
Experimental  O1 X O2 
   ------------------------ 
Control   O3   O4 
 
The population of this research was the 
tenth grade students of SMA Negeri 3 Palu. 
Then, there were 300 students in eight parallel  
classes. In addition, the samples were the 
students of X MIA 8 as the experimental 
group and X MIA 7 as the control one. In 
addition, both experimental and control groups 
were homogeneous. In this research, 
instruments were used to obtain the data. The 
instrument was a test. The test consists of 
pretest and posttest. The pretest was aimed to 
find out students’ previous knowledge in 
writing a narrative text, while posttest aimed 
to prove either the result of implementing 
story pyramid strategy can improve students’  
skill in writing narrative text or not. In scoring 
each part of narrative text, the scoring 
procedure used grammar, mechanics, and 
organization with 0-3 level of score. In 
relation to this research, the researcher used 
dependent and independent variable. Then, the 
students’ skill in writing narrative text was as 
the dependent variable while the 
implementation of story pyramid strategy was 
as the independent variable 
 
FINDINGS 
To collect the data, the researcher 
used test as an instrument of the research. It 
covered pretest and posttest. In this case, the 
test was used as the measurement to find out 
the significant effect of using story pyramid 
strategy on students’ skill in writing narrative 
text. In this research the researcher focused on 
the components of writing which were 
grammar, organization, and mechanics.  
The tests were administered to both 
experimental and control groups. The 
researcher gave the pretest in order to find out 
the students’ skill in writing before they got 
treatment by implementing story pyramid 
strategy. The pretest itself was given to both of 
experimental and control group. The pretest 
was conducted at the beginning of the meeting 
to find out the prior knowledge of students. 
The posttest was given after the treatment. In 
this posttest, the same instruction was applied 
as the pretest. It aimed to measure the skill of 
both groups and to see whether the treatment 
applied to the experimental group is effective 
to improve the students’ writing skill. In 
conclusion, the pretest was administered to 
measure the prior knowledge of students both 
in control and experimental groups while the 
posttest was administered after conducting 
treatment. This research was conducted in 
eight meetings divided into three main 
sections. The pretest which was given at the 
first meeting, six meetings were for the 
treatment, and the posttest which was given at 
the last meeting. The researcher conducted the 
treatment by implementing story pyramid 
strategy. Time allotment of each meeting 
E-journal of English Language Teaching Society (ELTS) Vol.  No.                                                 4 
consisted of 2 X 45 minutes. Moreover, the 
researcher conducted her treatment for six 
meetings. The result of each test was used to 
measure whether implementing of story 
pyramid strategy can improve students’ 
writing skill or not. During this research, there 
were 26 students of experimental group and 28 
students of control group who joined the tests. 
The result of the pretest and posttest of 
experimental group is presented on Table 1. 
 
Table 1. The Students’ Score and Deviation of 
   Pretest and Posttest of Experimental 
   Group 
No Initials 
Score 
Deviation 
(X) Pretest 
(X1) 
Posttest 
(X2) 
1 AAA 44.44 88.89 44.45 
2 ADG 11.11 66.67 55.56 
3 ADP 44.44 66.67 22.23 
4 AMR 22.22 66.67 44.45 
5 APM 33.33 77.78 44.45 
6 AS 33.33 77.78 44.45 
7 AVVT 44.44 77.78 33.34 
8 DA 33.33 66.67 33.34 
9 DAT 55.56 77.78 22.22 
10 DP 44.44 66.67 22.23 
11 DMS 44.44 66.67 22.23 
12 EW 44.44 88.89 44.45 
13 IM 11.11 33.33 22.22 
14 IS 44.44 66.67 22.23 
15 KRTS 33.33 66.67 33.34 
16 MM 33.33 66.67 33.34 
17 NA 44.44 77.78 33.34 
18 NAD 33.33 88.89 55.56 
19 NAG 44.44 88.89 44.45 
20 NFR 22.22 33.33 11.11 
21 NM 22.22 77.78 55.56 
22 NTW 33.33 77.78 44.45 
23 PMO 44.44 88.89 44.45 
24 SAPC 33.33 77.78 44.45 
25 SMS 33.33 66.67 33.34 
26 SPKC 33.33 55.56 22.23 
Total    922.22 
The pretest result of experimental 
group indicates that the highest score is 55.56 
and the lowest score is 11.11. The total score 
of the students is 922.22. Then, the mean score 
of the students of experimental group on their 
pretest is 35.47. Then, their mean score on 
posttest is also calculated and it is 71.37. 
Those data explain that the improvement of 
experimental group is 35.9. It was proven that 
the students’ score in posttest was higher after 
the researcher gave them the treatment by 
implementing story pyramid than the students’ 
score in pretest before treatment. It was a 
proof of the implementation of story pyramid 
strategy. The result of the pretest and posttest 
of control group is presented on Table 2. 
 
Table 2.The Students’ Score and Deviation of 
 Pretest and Posttest of Control Group 
No Initials 
Score 
Deviation 
(X) 
Pretest 
(X1) 
Posttest 
(X2) 
1 ADP 55.56 66.67 11.11 
2 AFT 44.44 77.78 33.34 
3 AG 11.11 33.33 22.22 
4 AM 44.44 66.67 22.33 
5 CELS 55.56 66.67 11.11 
6 DFL 33.33 44.44 11.11 
7 DGSD 33.33 66.67 33.34 
8 DN 33.33 66.67 33.34 
9 ET 44.44 55.56 11.12 
10 FM 33.33 66.67 33.34 
11 FMH 33.33 66.67 33.34 
12 IDMN 33.33 44.44 11.11 
13 JAPS 33.33 66.67 33.34 
14 KBSA 44.44 55.56 11.12 
15 MAS 44.44 66.67 22.23 
16 MFW 33.33 55.56 22.23 
17 MY 44.44 66.67 22.23 
18 NJA 44.44 44.44 0.00 
19 NKSJ 44.44 55.56 11.12 
20 NPFT 44.44 66.67 22.23 
21 PNH 33.33 55.56 22.23 
22 RAS 44.44 55.56 11.12 
23 RRAS 22.22 33.33 11.11 
24 RTL 22.22 44.44 22.22 
25 SN 33.33 55.56 22.23 
26 SR 44.44 55.56 11.12 
27 ST 44.44 55.56 11.12 
28 TR 22.22 33.33 11.11 
Total   533.58 
The posttest result of experimental 
group indicates that the highest score is 55.56 
and the lowest score is 11.11. Moreover, the 
highest deviation in control group is 33.34 and 
the lowest deviation is 0.00. By having the 
results from the same formula, it can be 
obviously seen that the classical students’ skill 
of the control group in the posttest is 37.70 
and the pretest is 56.75. Those data explained 
that the improvement of experimental class is 
19.05. It can be concluded that the students of 
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control group also could increase their mean 
score but there is no significant improvement. 
In addition, the improvement of experimental 
group is more significant than the students’ 
score in control group. The researcher 
tested the hypothesis in order to find out 
whether the hypothesis was accepted or 
rejected.  
Additionally, by applying 0.05 level 
of significance with the degree of freedom (df) 
52, it implies that t-counted (5.82) is higher 
than t-table (2.008). Thus, it means that the 
hypothesis is accepted. In other words, the 
implementation of story pyramid strategy can 
improve students’ writing skill particularly in 
narrative text. 
 
DISCUSSION 
This research has an objective which 
is to find out whether or not implementing 
story pyramid strategy has significant effect in 
improving writing skill in narrative text at the 
tenth grade students of SMA Negeri 3 Palu. 
Story pyramid helps students in searching for 
meaning and variety of ways to organize 
information. It requires the students to focus 
on relevant details and use concise 
terminology to capture the purpose of the 
statements. Story pyramid strategy is a 
strategy designed to helps students with story 
comprehension, and could also be used to 
focus on characters, setting and problems. 
Furthermore, the researcher focused on 
grammar, mechanics, and organization. Those 
writing components became the scope of this 
research since the students’ main problems 
were related to those components.  
Narrative text becomes the material 
for the second semester of the tenth grade 
students in senior high school. Narrative text 
also related to the material thought by the 
English teacher in the school. Before the 
researcher applied story pyramid strategy, she 
gave the pretest to the students in order to find 
out the prior knowledge in writing narrative 
text. The result of pretest pointed that the 
students’ low score was caused by some 
problems. First, the students were not able to 
make English sentence grammatically correct. 
They got some mistakes in their verb, because 
most of them did not know the forms of past 
verb and irregular verb. For example, once 
upon a time, live a girl bawang putih (the 
sentences was taken from students’ writing 
with the initial name NFR). The correct 
sentences that should be written by the student 
is that Once upon a time, there lived a girl 
named Bawang Putih.  Second, mechanics 
also became problem among the students 
because they difficult to use appropriate 
spelling, punctuation, and capitalization. The 
students did not know the rules of mechanics 
and they ignored it. Then, most of the students 
knew how to pronounce some words but they 
did not know how to spell it in oral form 
written. For instance; oncu upon a time there 
was a Kind woman (this sentence was written 
by the student, ADP). The correct mechanics 
and spelling  must be Once upon a time, there 
was a kind woman. Third, the students got 
difficulties to make good organization in their 
writing text. For example, Once upon a time in 
the junggle  there was a mouse and The Lion. 
They live oposited, the mous really scarry and 
The lion really arogan and angry (these 
sentences were written by the student, KRTS). 
Then, for the event of narrative text, students 
write some sentences which were not related 
to each other because most of them got 
difficulties in generating and developing their 
ideas. Moreover, the students only know make 
some sentences without correct organization 
because they did not put the topic sentence, 
supporting sentence and also concluding 
sentence in their writing organization. To 
overcome the problems, the researcher used a 
strategy named story pyramid strategy which 
was applied for six meetings in the treatment 
phase.  
The first treatment was conducted in the 
experimental group. The treatment divided 
into nine steps. First, the researcher gave 
questions related to the topic to have the 
students were ready to learn. The researcher 
activates student prior knowledge about 
narrative text. Second, the researcher 
explained to the students about the way to 
organize narrative text. In this phase, the 
researcher explained about the characteristics, 
genre and the purpose of narrative text. Third, 
the researcher explained about the concept of 
story pyramid strategy and how to fill the 
story pyramid format in order to avoid 
misunderstanding. Also, the researcher told 
the students about the rule in filling each line 
in story pyramid format. Four, the researcher 
explained about narrative text. In this phase, 
the researcher explained to the students about 
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what narrative text is, asked the students to 
identify the generic structure, and language 
features which used in this text type. By 
identifying the generic structure of narrative 
text, students got improvement of their 
organization. In the generic structure, the 
researcher asked the students to differentiate 
paragraphs orientation, complication and 
resolution. Then, in language features of 
narrative text, the researcher asked the 
students to identify simple sentences in some 
narrative text which are verbal and nominal 
sentences. The students also make a simple 
sentence by using simple past tense. Thus, the 
students got improvement in grammar. Fifth, 
the researcher asked the students to fill the 
story pyramid format related to the topic being 
discussed in each meeting. The researcher 
provides some topics such as, world of fairy 
tale, Indonesian legend, and it is a folktale. In 
this phase, the students mentioned name of 
characters, setting, and event or plot in 
narrative story.  
Furthermore, the researcher explained 
how to organize writing narrative text, the use 
of simple past tense and the use of appropriate 
spelling, punctuation, and capitalization. In 
spelling, the researcher asked the students to 
find out about unfamiliar words to avoid 
inappropriateness in spelling and used 
dictionary when they got difficulties to 
translate words. The researcher also gave 
some exercises related to the spelling. After 
that, in punctuation the researcher explained 
about the rules of punctuation. While in 
capitalization the researcher also explained 
about the rules of capitalization like name of 
characters in the story or named of people and 
name of places. By understanding about the 
rules of mechanics the students had 
improvement in terms mechanics. Sixth, the 
researcher asked the students in developing 
the outline of narrative story based on the 
story pyramid format. Seventh, the students 
checked the errors together in the text that 
they had written. Furthermore, after checking 
the errors in students’ writing and explained to 
them about the errors, the researcher asked the 
students to choose a narrative story that they 
wanted to rewrite excluded the story which 
were provided in their guidebook. Eight, The 
researcher asked them to write outlines by 
using the format of story pyramid strategy 
which consisted of eight lines. Then, the 
students elaborated the eight lines that they 
had written into a full narrative text. After 
that, the researcher asked the students to 
collect their text. Before closing the meeting, 
the researcher motivated the students to be 
more active in the next meeting. This is in line 
with Manurung (2012) that motivation is 
significant to generate successful learning. In 
this case the teacher should provide 
motivational feedback by giving positive 
feedback. reward, and also appreciate all of 
the students’ work by responding all students’ 
answer and opinion even they were wrong, in 
order to make the students not feeling down. 
Moreover, this finding concurs with Nugroho 
and Mayda (2015) who believed that the 
development of classroom engagement 
increases when the teacher has ability to build 
students motivation in teaching and learning 
process. It means that a teacher should have 
ability to make a positive classroom 
atmosphere and good relation with students in 
the classroom, because when all classroom 
elements can support each other, it will build 
students motivation to learn confident. This is 
in line with Manurung (2015) who argues that 
the learning outcomes of students who have 
high motivation are different from the students 
who have low motivation. Besides, teacher 
also acts his or her role as facilitator and 
motivator to the students during teaching and 
learning process. In this case, teacher is the 
one who became the motivator. Thus, it 
implies that the way teacher chose learning 
materials, medias, and activities definitely 
influenced the role of teacher in order to 
motivate learner to learn. Then, giving the 
students opportunity to respond their friend’s 
work can helpfully motivate the students and 
improve their participation in each step.  
Motivation is also one's direction to 
behavior, or what causes a student to want to 
repeat a behavior. This is in line with 
(Usman:2017) who states the students’ 
motivation can influence their learning 
outcomes. After that, the second until sixth 
meeting the same steps were applied. In 
addition, different activities or were used. 
Those activities and media were effectively 
made the students more enthusiastic during 
teaching and learning process. Story pyramid 
strategy also provides chance to teacher as 
facilitator to create an interesting teaching and 
learning process especially in teaching writing 
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skill. After finishing the treatment, the 
researcher conducted posttest. The researcher 
gave similar question and type of test as in the 
pretest. In this case, the posttest was applied to 
measure the students’ writing achievement 
after getting the treatment. Based on the result, 
it shows that both experimental and control 
groups have got progress but the progress 
itself was different. It could be seen from the 
students’ score that the experimental group got 
higher than the control group. Most of the 
students of experimental group could rewrite 
narrative text with correct elements of writing. 
However, in posttest the students knew how to 
write a sentence with correct grammar. For 
example, Once upon a time, there was a 
family in the village and they had a child 
named Bawang Putih. Bawang Putih was very 
beautiful and diligent girl. (these sentences 
were written by the student, NFR). The 
students understand when they need to put 
past verb in simple sentence and they knew to 
differentiate between verbal and nominal 
sentences. Then, the students also got 
improvement in their mechanics. For example, 
One day, the wind was no longer blowing. The 
wind was resting and sleeping longer at the 
hill. Meanwhile, the animals began to miss the 
wind (these sentences was written the student, 
ADP). The sentence showed that the students 
can make a sentence with correct punctuation, 
spelling, and capitalization. Furthermore, 
when students finished their independent 
work, they were also given feedback. After all 
of the steps were conducted, some students 
slightly had improvement on their writing 
particularly on their mechanic. 
The students also understand how to 
make a good organization from the 
orientation, complication, and the resolution in 
writing narrative text. For example, A long 
time ago, there lived a widow with her son 
named Malin Kundang. He loved his mother 
very much. Malin Kundang was strong, 
handsome and diligent. Then, Malin wanted to 
do something to make his mother happy. One 
day, when Malin Kundang was sailing, he saw 
a merchant's ship which was being raided by a 
small band of pirates. He helped the merchant. 
With his brave and power, Malin Kundang 
defeated the pirate -orientation (these 
sentences were written by the student, KRTS). 
It showed the students got improvement in 
their organization because the students can 
make some sentences that related each other 
and have a topic sentence also supporting 
sentences. Those conditions could happen 
since story pyramid strategy involved 8 
instructions or questions to guide the students 
to rewrite narrative text that related to the 
generic structure and language features of 
narrative text. The available guidance in the 
eight instructions helped and motivated 
students to write narrative text. From the 
explanation, the researcher find out whether 
story pyramid strategy is effective to improve 
writing skill in narrative text at the tenth grade 
students of SMA Negeri 3 Palu. Concerning to 
the findings, the researcher found the 
similarities between the present study with the 
previous studies written by Seftiana (2017) 
and Muslimah (2018) that the result of the 
research proves that story pyramid strategy is 
effective to improve students' writing skill in 
narrative text. Finally, the result shows that 
implementing story pyramid strategy is 
effective to improve students writing skill in 
narrative text at the tenth grade students of 
SMA Negeri 3 Palu and it was automatically 
conclude that the hypothesis was accepted. 
 
CONCLUSIONS 
After discussing the data statistically, 
the researcher concludes that the result of data 
analysis indicates that the hypothesis of this 
research is accepted. In short, implementing 
story pyramid strategy had influence to the 
students’ skill in writing narrative text. It was 
proved by the value of t-counted and t-table in 
which t-counted value (5.82) was higher than 
t-table value (2.008). Therefore, the result of 
this research indicated that the students’ skill 
in writing narrative text can be improved by 
implementing story pyramid strategy. 
Moreover, teaching writing through story 
pyramid strategy can help students to 
construct sentences particularly in writing 
narrative text. Story pyramid strategy 
encourages the students to be more active, 
enjoyable, and interactive in the classroom. It 
requires teacher guide before the students 
make their own text and teacher’s role as a 
motivator in the teacher and learning process. 
Furthermore, by implementing story pyramid 
strategy, students are helped to organize their 
thoughts to write, because story pyramid 
provides some directions to guide the students 
to determine the aim point of the text. 
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